ABSTRACT
Through this more recent change, the duration of compulsory education has been extended from 8 years to 12. Besides, the Turkish government has decided to lower the grade for the introduction of a foreign language in primary education in line with the well-known fact that 'earlier is better' in learning a second language. By this framework, Larson-Hall (2008) compared the Japanese students starting to learn the foreign language at the age of three with those of peers who began studying the foreign language at the age of twelve or thirteen and results revealed age effects for linguistic measures even in a situation of minimal exposure to a foreign language.
Seen in this light, English is offered as a subject in second and third grades of primary schools for two lessons per week for the pupils at the age of 6 to 7.5 in Turkey since 2012. Therefore, the need for updating English as a foreign language curriculum of primary and secondary education emerged.
The revised curriculum adopted an action-oriented approach in line with the Common European Framework (CEFR). The approach described users and learners of a language primarily as 'social agents', i.e. members of Considering the fidelity and mutual adaptation approach, fidelity refers to the teachers' implementation of the curricular change developed by the experts outside the classroom and mutual adaptation refers to the adaptations on the innovation during praxis made by the teachers as the users of the innovation (Fullan & Pomfret, 1977) . This study adopted both research perspectives; in that, it aimed to explore how teachers implement the official curriculum proposed by the curriculum developers together with the way they adapted the curriculum during their actual practices in the classroom.
Theoretical Framework
This study adopted 'levels of use' as the theoretical framework mainly because it was concerned with the teach er 's beh avi or i n di fferen t proces s es of implementation of the innovation named preparing to use, starting to use and gaining experience in performing the change in the classroom (Anderson, 1997 Renewal as a last Level, the teacher feels the need to make a foremost transformation in the innovation and searches for alternative applications (Anderson, 1997 ).
In conclusion, the levels of use model offers a powerful framework to explore the complexity of teachers' actual use of the curriculum together with the fidelity and mutual adaptation approaches proposed by Fullan and Pomfret (1977) . Thus, this study aims to answer the following research question:
"How do public primary school EFL teachers implement the curriculum designed for the second and third grades with action-oriented approach"
Method

Research Design
This study was placed within a qualitative paradigm with a case study approach. Specifically, the study adopted an In addition, a multi-case study approach (Creswell, 2013) was used to address the research question comprehensively.
Participants
Four EFL teachers working at four different public primary schools in Sakarya province in Turkey were the participants of the study. Purposeful sampling strategy (Creswell, 2013) was employed and the selection criteria for the participants were, Duru's school was located in a district where the economic status of families is either average or just above the average. The school's physical facilities were fine, the classrooms were equipped with projectors, but there was no computer and average number of students was above twenty for the second grade. Lastly, the school functions full-time and only serves as a primary school.
Instruments and Data Collection Procedures
As part of the nature of case study design, multiple sources of data were used involving observation, followup interview and document analysis. To start with observation, each teacher was observed in three lessons in either second or third grade. Of all the twelve lessons observed, seven were in third grade and five were in second grade. Secondly, a follow-up interview was conducted after observing each teacher for three lessons. Interview questions focused on the teachers' practices in the classroom. As for document analysis, all the teachers shared with the researchers, the materials they used during the lessons observed. Besides, a series of supplementary documents like students' notebooks, quiz papers and worksheets were also included in the analysis.
Data Analysis
As stated by Creswell (2013), within-case and cross-case analysis procedures were performed respectively to 1967) was used to compare and contrast both the similarities and differences across the four participating teachers. The cross-case analysis provided the themes conceptualizing the data from all the cases; therefore, naturalistic generalizations were made illustrating all cases in detail. To achieve the inter-rater reliability, the data was first coded according to the principles explained above. Then, the second researcher crosschecked the data with the codes obtained by the first researcher.
Results
A total of sixty-seven codes emerged under nine categories. Of all the nine categories, five were grouped under Knowledge-Base for Language Teaching theme and four were grouped under Language Teaching Practices and Capabilities.
Theme 1. Knowledge-Base for Language Teaching
Knowledge-base for language teaching refers to the teacher's level of understanding to teach the language, and five categories were formed under this theme, three of which indicate competent knowledge of the teachers while, two of them indicate incompetent knowledge for language teaching ( 
Eight codes were grouped under Addressing
Communicative Skills. Firstly, classroom language refers to the teachers' use of language for instructional purposes; it is their preference of a language to interact with the students or to give the instructions. As is seen in Table 3 However, Mete's lesson was centered on question-answer Note 2. It is a learning platform eligible from the internet, addressing primary and secondary education only. Students, their parents, teachers and school managers can benefit from the program. It has five main subject areas as Turkish, Maths, Science and Technology, Social Sciences and English. It includes interactive instruction, worksheets, and videos on how to solve the questions, subject-matter tests, educational games and e-books. The concepts are claimed to be prepared according to the constructivist teaching model. examinations conducted by private institutions.
Discussion
All the teachers who participated in this study illustrated implementation of the curriculum in different manners. 
